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Introduction

The Diocese of Bristol Academies Trust (DBAT) is a multi-academy trust with a faith designation and
a Christian religious ethos that is both distinctive and inclusive. Distinctive in the sense that all
decisions about the nature and purpose of the Academy are taken through the lens of Christian
values, inclusive in the sense that all students and staff are equally valued for their uniqueness in the
eyes of God and their belonging to the school community.

Ethos statement

Vision

The Diocese of Bristol Academies Trust (DBAT) shares the Church of England’s Vision for Education
2016, “Deeply Christian, Serving the Common Good”, which includes four basic elements wisdom,
hope, community and dignity. We aim to deliver values-led education with the very best outcomes
for children and young people.

Purpose
To provide high quality education enabling young people to flourish and grow: spiritually, in love and
in understanding.

Scope/ aims

We are committed to promoting equity and access for all disabled service users. This involves
tackling the barriers which could lead to unequal outcomes for identified groups of pupils, staff,
parents/carers, Trustees, Academy Council members and visitors in school, ensuring that there is
equity of access and celebrating and valuing the legacy and strengths within the school.

We believe that equity at our school should filter through all aspects of school life and is the
responsibility of every member of the school and wider community. Every member of the school
community should feel safe, secure, valued and of equal worth. In our Trust at in all our schools,



equity is a key principle for treating people with dignity and respect irrespective of their disability (or
any other recognised protected characteristic under the Equity Act 2010 or subsequent reviews).
This would include the impact of child poverty.

This accessibility plan should be read alongside the Trust’s Accessibility Policy. The accessibility plan
will be reviewed at least every 3 years.

Writing the Accessibility Plan

Using the self-assessment in Appendix A, we will:

Identify key changes that can be made quickly and easily, and then take immediate action.
Identify other changes that require greater planning, time and/or resources.

Record these actions in a development plan with clear and specific actions, time frames and
responsibilities.

Agree with staff and Academy Council members when progress will next be reviewed, e.g. 6
months.

Share our plan with those accessing our school.



5. Our Accessibility Plan

1. Improving Participation in the Curriculum

specialised equipment to increase
access to the curriculum for all

pupils

Use of ICT, eg: Clicker & voice activated text

Purchase and allocate other resources as needed, eg: sloping boards for
writing, wobble cushions, reading rulers, coloured exercise books /
overlays, pencil grips, adapted pens, chew/fiddle toys, Appropriate
resources for pupils with EAL.

Ensure specialist equipment (eg: hearing aids) is checked daily and seek
advice if needed (eg: from Sensory Support)

support learning on
ipads / chromebooks
Other resources as
required for individual

pupils

Priority Lead Strategy / Action Resources Timescale Success Criteria
Effective communication and| SLT/Senco|Termly meetings with parents/carers — Termly consultations Time allocated In place and ongoing | Parents/carers fully
engagement with parents ILP / Annual Review meetings with SENCo informed about progress &
Stay and Learn sessions engage with their child’s
learning
Training for staff on increasing SLT/ Epipen training Training time In place and ongoing: | Increased access to the
access to the curriculum for all Senco/ Intimate care policy and trained staff TA time allocated Epipen Training curriculum
pupils Training from SALT, Social Communication Team, Learning & Behaviour Regular visits from Needs of all learners met
Advisory Team, Sensory Support team outside professionals Maintain records of staff
Access to courses, CPD trained
Outreach support from local special school
Online resources for CPD shared with staff
Ongoing guidance from specialists e.g. Sensory Support Team for children
with visual or hearing impairment, physiotherapists, OT, moving and
handling advisors, continence nurse etc.
Effective use of resources & Senco/ SLT |Strategic deployment of support staff/intervention teacher Specific apps to In place and ongoing | Positive impact on pupil

progress
Barriers to learning are
removed by use of apps
such as Clicker




Adaptations to the curriculumto | Senco/SLT | Pastoral support, timetable adaptations Multi agency support | Inplace and ongoing | Needs of all learners met
meet the needs of individual Individual physiotherapy/OT programmes such as speech enabling positive outcomes
leaners Speech and language therapy programmes therapist as
Specific training in word processing skills through Dance Mat touch type appropriate
Programme Occupational
Use of access arrangements for assessment/National tests therapy/Sensory
team/Physio as
required
Improve educational experiences | Senco Consult Sensory Support team Cost of equipment In place when required | Teaching aids, white
for visually impaired pupils Use of magnifiers/Braille keyboard/enlarged reading materials, etc. as - reqular visits from boards etc, more easily
required based on identified needs sensory support team. | seen and learning
experiences of pupils
enhanced.
Improve educational experiences | Senco Daily maintenance and use of radio aids when required Installation of In place when required | Staff know how to
for hearing impaired pupils Consider hearing loop/soundfield systems if recommended equipment - regular visits from operate/maintain hearing
Consult Hearing Impairment team sensory support team. | technology and learning
experiences of pupils
enhanced.
All out of school activities and SLT/Senc | Risk assessments will be undertaken where appropriate Providers Any specialist | Ongoing Increased access to the
after school clubs are planned to | o/Staff will comply with all legal requirements equipment needed to extra-curricular activities
ensure reasonable adjustments leading allow a child to access for all pupils with SEND.
are made to enable the clubs aclub
participation of the whole range
of pupils
2. Improving Physical Environment
Priority Lead Strategy / Action Resources Time Success Criteria




Provision of wheelchair accessible | HT Maintain wheelchair accessible toilets with clinical waste bins Instillation costs Feasibility study and School will be fully
toilets Maintenance costs ongoing accessible for wheelchair
users

Access into and around school HT Designated disabled parking Maintenance costs In place and ongoing | School will be fully

and reception to be fully Wide doors and corridors accessible for wheelchair

compliant Clear route through school users

Improvements to help the visually | HT Maintenance of steps, poles, doors or identified hazards highlighted with | Cost of materialsand | Inplace and ongoing | Hazards highlighted to

impaired yellow paint labour maintenance increase safety for visually
Trip hazards identified and addressed, with support from the Sensory impaired people. All areas
Team where applicable monitored and maintained.

Improvements to help the Senco/HT | Install hearing loop/soundfield when necessary Alarm Cost of equipment/ Future plan Learning experiences of

hearing impaired linked to fire alarms installation pupils with hearing

difficulties enhanced.

Improve signage to indicate access| Senco/HT | Signs indicate disabled parking bay and wheelchair friendly routes around Cost of signs In place Disabled people aware of

routes around school school wheelchair access

Maintain safe access around Central Ensure that pathways are kept clear of vegetation Cost included in | Inplace and ongoing | People with disabilities can

exterior of school Team/HT ground’s move unhindered along

maintenance contract exterior pathways
Maintain safe access around the | Central Awareness of flooring, furniture and layout in planning for disabled pupils | Cost of any In place and ongoing | People with disabilities can
interior of the school Team [HT adjustments that move safely around the

need to be made

school

3 Improve the Delivery of Written Information




Priority Lead Strategy / Action Resources Time Success Criteria
Availability of written material in | Office/ Fortnightly newsletter emailed to parent/carers Contact details and In place & ongoing All parent/carers will be up
alternative formats SLT/ Improve availability of information for parents — display appropriate leaflets| cost of translation / to date and well informed
Senco for parents to collect adaptation of school information
Key content published on school website
Provided translated documents where appropriate
Ensure documents are accessible | Class Seek and act on advice from sensory support advisor on individual pupil Loan/purchase costs | Inplace & ongoing Pupils able to access all
for pupils with visual impairment | teachers/ | requirements of magpnifier or other school documentation
Senco Use of magnifier where appropriate specialist equipment.

Ensure large, clear font used in documentation




Appendix A: Self-assessment — how inclusive is your school?

Disabled young people are actively or passively

Disabled young people are included, but actively not

Disabled young people are included and activity

Proactive approach to including disabled young

o =
3 é excluded e.g., parents being told that the activity is adapted to optimise involvement adapted, when required, to optimise involvement people by all staff.
5, g. not suitable Needs of disabled young people not adequately Needs of disabled young people considered and Effective inclusion plans in place and in regular use
S 3. considered or planned for planned for by all staff
o o —w | Norecognition of inclusion in policies or procedures Recognition of inclusion policies in place but no All staff aware of and implement inclusion in all All staff aware of and actively implement inclusion
§ 2 % evidence of implementation policies policies
2 o Staff contribute to reviewing and updating inclusion Staff, parents and disabled young people contribute
B policies to reviewing and updating inclusion policies
« | Safeguarding or child protection policies not in place | Safeguarding and child protection policies in place, Safeguarding and child protection policies in place, Safeguarding and child protection policies in place,
% or up to date but not universally adhered to adhered to and regularly updated actively adhered to and regularly updated
‘E Staff unaware of procedures or protocols CRB Inconsistent staff awareness of procedures and Staff aware of procedures and protocols Staff aware and adhere to procedures and protocols
g | checks not done for any or many staff protocols CRB check are completed for some staff CRB checks are completed for all staff DBS checks are completed for all staff and are
é' Leadership mindful of safer recruiting legislation regularly updated
School committed to keeping young people safe All staff mindful of safer recruiting legislation
School and all staff are committed to keeping young
people safe
3= No recognition of inclusion aspects in risk Staff consider ways to work with disabled young Prior to arrival risk assessments are discussed with Dynamic individual risk assessments are done for
8 2 | assessment people with specific individual needs on arrival and the disabled young people and their parents and are | high-risk users prior to arrival
dﬁ manage risks accordingly managed accordingly Standard risk assessments include specifics of
3 working with people both with physical and learning
g difficulties
Strategies are recorded for managing groups with
challenging behaviour
® s No access to building or surrounding/outside areas Limited access to building or surrounding/outside Good access to building or surrounding/outside All areas are fully accessible for wheelchair users
33 for wheelchair users areas for wheelchair users areas for wheelchair users Room layouts provide excellent manoeuvrability
& % No accessible toilets available Room layouts restrict manoeuvrability Room layouts provide reasonable to good Accessible toilets with changing tables and hoists
% = Accessible toilet available manoeuvrability are available
<= Some doors can be opened independently by Accessible toilets are available All doors can be opened independently by
wheelchair users Most doors can be opened independently by wheelchair users
wheelchair users
o @ | Environment not suitable for physical and sensory Some disabled young people’s specific physical and Most disabled young people’s specific physical and All disabled young people’s specific physical and
§ o difficulties (e.g., no ramps, signage, induction loops) sensory needs are met sensory needs are met sensory needs are met
& g Visual and aural support available Sound absorbing resources, visual and aural support
2= available
< Raised letter signage/Braille throughout facilities

Fully functional hearing systems in place where
appropriate




No positive images of disabled people within school

Limited images of disabled people within in

Some positive images of disabled people within

Many positive images of disabled people within

-l
o promotional materials promotional materials promotional materials promotional materials
g_ No mention of site/activity accessibility within Limited site/activity accessibility information is Site/activity accessibility information is included Site/activity accessibility information easy to find in
g' promotional materials included within promotional materials within promotional materials promotional materials
Promotional material only available in standard Promotional materials available in other formats if Promotional materials are presented in an
paper format requested in advance accessible, easy to understand way
Concessions available (e.g. Carers go Free Policy) Promotional materials readily available in other
formats
£8 0 No work with outside agencies (e.g., schools and Infrequent working with outside agencies; only Regularly working wit.h ogtside agencies to support Regularly working with many .outs'ide.agencies tP
,% §' 3 support workers) when requested by customer or agency staff and develop their skills as and when required support staff and develop their skills in a proactive
S a 3 manner
.g = Empowers staff to share their skills and knowledge
= with others
° Signpost parents to outside agencies
o | School does not seek or take record of feedback School takes feedback from disabled young people School encourages disabled young people and Disabled young people and parents are involved in
3 from disabled young people or parents when it is offered parents to provide feedback and consult on all all aspects of the design, assessments and
_‘g: Feedback that is provided has no influence on There is no organised process for collection of aspects of provision evaluation of practice, delivery and policy
2 | practice or policy feedback There is an organised process for consultation Feedback is sought via a wide range of creative and
g School does not liaise with disable young people or Feedback is used to influence selected elements of Feedback is used frequently to adapt practice and inclusive consultation and is published in all
parents practice policy as required appropriate methods
Some communication (formal and informal) with Regular communication with disabled young people Feedback is constantly used to adapt practice and
disabled young people and parents to identify and parents to share information and to jointly plan policy
individual needs for the needs of the young person (methods include Pro-actively involving disabled young people and
both formal and informal conversations) parents through regular communication (e.g., home
visits and support groups)
o o | Staff receive no disability awareness training Some staff receive disability awareness training All staff receive disability awareness training Specific training offered to staff which includes
§ g Staff generally display a positive attitude towards Staff are friendly and approachable and work condition specific training to meet the individual
S = inclusion towards finding positive solutions for everyone to needs of the people attending
% 5: ensure involvement Staff are friendly and approachable and work
e towards finding positive solutions before issues arise
g All staff are regularly trained, and certificates are
kept up to date
< o | Noevidence of visual support available (e.g. picture Inconsistent use of visual support, used only as a Consistently, clearly labelled and well-presented use | Range of visual support in place (variety of visual
z g cues, Makaton, use of props) resource for individual young people of visual support aids resources available and used)
;—' g Staff have limited awareness of alternative Makaton available and used during sessions Evidence of signing environment
5 3 communication systems available Staff have good knowledge of alternative Staff have excellent knowledge of alternative
3 g_ communication systems available communication systems available
= i Environment adapted to suit child’s needs e.g., low

distraction areas
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No awareness or understanding of young people
with autistic spectrum disorder (ASD)

Staff have some awareness of ASD

Some staff have received ASD awareness training
Staff use a variety of approaches to meet the needs
of young people with ASD

Consideration given prior to sessions on how to
reduce potential anxiety of young people with ASD
when running activities

All staff have received ASD awareness training
Activities delivered in a way that considers different
users specific needs

Consideration and implementation of inclusion
methods specific to young people with ASD
(provided by parents prior to sessions), on how to
reduce potential anxiety of individuals
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History of most recent policy changes and review period

Date Page

Change(s) made

Origin of Change (e.g. TU
request, change in legislation)

November | Whole

2022 document

New template

Refresh of policy and practice

Policy Owner Academy Council

Date Adopted September 2024

Latest Review Date September 2024

Next Review Date 3 years

Level Level 2

DBAT Policy levels:

LEVEL1 DBAT policy for adoption (no changes can be made by the Academy Council;
the Academy Council must adopt the policy)

LEVEL 2 DBAT policy for adoption and local approval, with areas for the Academy to
update regarding local practice (the main body of the policy cannot be
changed)

LEVEL 3 DBAT model policy that the Academy can adopt if it wishes

LEVEL 4 Local policy to be approved by the Academy Council

11




